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Component A - Mission and Context

A.1 Program Mission and Purpose State your program’s mission and purpose and how it helps to fulfill the
broader mission of GCCC. Briefly describe where your program fits within the college’s structure (e.g.
division/dept.) and what credentials and/or areas of specialization it grants. Briefly, discuss the trends in
higher education related to the need for your program and identify how the program is responsive to the needs
of the region or broader society it intends to serve.

The Psychology Program at GCCC is designed for those who wish to become competent individuals
preparing for a career in Psychology. This program of study offers typical courses a student will take on the
path towards a Bachelor, then specific Master Degree. Because of the variety in requirements in four year/six
year programs, majors in this area and advisors are encouraged to check specific requirements at the choice
university the student will transfer.

A.2 Progress Since Last Review Before commencing with this review, attach the Program Goals with
Recommended Action Steps (or equivalent) (Template Appendix A), as well as the Administrative Response
to those goals (Template Appendix B), and your Planning Documents (Appendix D) from your last review.
Identify the original goals from your report as well as any new goals that emerged from your annual reports
and in the planning process and provide evidence your progress toward accomplishing them. (If you don’t
have a copy, ask your Dean).

2016 Program Area Emphasis Goals and Action Steps (Template A)
There was no Administrative Response to 2016 Review (Template B)

NOTE: The information for Data Tables required in Components B-E will be provided to the fullest extent possible
by the Office of Institutional Effectiveness, Planning, and Research (IEPR). Data collection for faculty will
be as of November 1 and student enroliment will be as of October 15 for students of the year prior to the
submission of the report (follows IPEDS delineation). Programs may choose to update data beyond
November 1 or October 15 of the year prior to the submission of the report. Data collection for student
completion, GPA, and class size will end by June 30 of the year prior to the submission of the report.
Programs may need to supplement the tables with information unavailable to IEPR. In such cases,
programs must specify collection methods and dates (or date ranges). For example, faculty data are
recorded at the department level and may not accurately reflect the program assignment. The program is
encouraged to review faculty data and make adjustments according to program records. Please provide
IEPR with any updated faculty data tables.

Data queries can be found in Earth Reports under Accreditation in the Program Review folder.

GCCC Academic Program Review Template IMM
Office of Institutional Effectiveness & Accountability




Component B - Faculty Characteristics and Qualifications

The following faculty classification definitions apply to the data exhibits in section B.

e Full-time faculty — faculty whose load is 100% of a full-time contract within the program/department
e Part-time faculty — faculty whose load is less than 100% of a full-time contract within the
program/department

B.1 Faculty Qualifications: Faculty listed below are those who taught courses for the program within the 17-18
academic year as well as those on the 18-19 faculty roster from the Dean’s office as of November 1st. (Insert rows

as needed).

Faculty Qualifications

Name of Faculty
Member

Highest Degree Earned
and Date of Acquisition
(provided by dept.)

Institution of highest degree (provided by

dept.)

Certifications, practices, specialties,
etc. related to the discipline that
illustrate qualifications

Full-Time

FL Teaching Certificate (6-12 Math,

B —

Adams, Karen MS, 2006 arry University Secial Science], APA marmbet
. MS, 201 . :

Cundiff, Cody . Fort Hays State University

Hutcheson, Tammy MLS, 2001 Fort Hays State University

Jones, Amelia MSW, 2003 Kansas State University

Lamb, Winsom MLS, 2016 Fort Hays State University

Rodenbur, Leonard MS, 2002 Fort Hays State University

Part-Time

Acevedo, Naysha MS, 2002 Palm Beach Atlantic University

Conrad, Julie BS, 1996 Kansas State University

Lamb, Colin MSW, 1998 Washburn University

Spero, Susan Ed.D,, 1996 University of Southern Mississippi

Turpin, Jenette MS, 2008 Kansas State University

B.2 Faculty Demographics

Faculty Demographics
Full-time Part-time Total
Female Male Female Male Female Male
a.) Faculty who are
Hispanic 0 0 1 0 1 0
Two or more races 1 0 0 0 1 0
White, non-Hispanic 3 2 3 1 6 3
Totals 4 2 4 1 8 3
.) Number of faculty with doctorat ther terminal
c.) aculty ate or o mina 0 0 1 0 1 0
degree
d.) Number of faculty whose highest degree is a master’s,
. , 3 2 2. 1 5 3
but not a terminal master’s
e.) Number of faculty whose highest degree is a bachelor’s 0 0 1 0 1 0
GCCC Academic Program Review Template IMM
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B.3 Faculty Scholarship: Provide, in tabular or report format, a comprehensive record of faculty scholarship for
the last 5 years. In addition to traditional scholarship, include faculty accomplishments that have enhanced the
mission and quality of your program (e.g., discipline-related service, awards and recognitions, honors, significant
leadership in the discipline, etc.).

Adams, Karen:
Appointed Director of Campus Wellness, 2019
Curriculum and Instruction Committee, 2019
Faculty Rookie of the Year Nominee, 2018-19
Continuing Education- Diversity, Online Learning, 2018-19
Southwest Psychological Association member, 2019- current

Cundiff, Cody:
Southwest Psychological Association member, 2019- current

Hutcheson, Tammy:
Professional Presentation-Stress, 2018-19
Professional Publication- Drug Legalization, 2019
General Education Committee, 2017-18
Student Support Services Outstanding Faculty Nominee
Southwest Psychological Association member, 2019- current
Psi-Chi member, current

Lamb, Winsom:
Faculty Presentation-Diversity, 2018
Student Support Services Outstanding Faculty Nominee, 2018-19
Faculty of the Year Nominee, 2018-19
Written Communication Committee, 2017-18
PTK Association of Chapter Advisors, current
Division Leader, 2017-18

B.4 Department Scholarship Analysis: State the goals previously set by your program for scholarship
production (previous review). Analyze whether goals were met and the factors that contributed to goal
attainment. What changes or modifications are necessary in light of this analysis?

No previous goals were set. Department will work to create obtainable goals.

B.5 Analysis of Faculty Qualifications: From the evidence available, evaluate the qualifications and
contributions of your faculty toward fulfilling the mission of the program. Comment on the composition of your
faculty in terms of diversity. Identify gaps in preparation, expertise, or scholarly production that need to be
filled.

All current faculty are considered to be highly qualified and able to teach in a variety of modalities.
The make-up of the faculty over the last five years has not been a model of ethnic diversity. That being said,

considering the location of our institution and the relatively small size of the department, obtaining a teaching
roster that is more diverse, in the traditional sense, may not be practical.

B.6 Full-Time Faculty Workload: For each of the past 5 years, report full-time faculty workload distribution
based on the categories identified below. Include units assigned as overload. (get from your Dean’s office).

GCCC Academic Program Review Template IMM
Office of Institutional Effectiveness & Accountability



Faculty Workload (over past 5 years, ending Academic Year 2016-17)
Administrative and other types of
e . assignments in dept. (e.g., Division
Name of Full-Time Faculty Semester Credit Hours Leader, program review, other dept.
tasks)
Academic Year | 13-14 | 14-15 | 15-16 | 16-17 | 17-18 | 13-14 | 14-15 | 15-16 | 16-17 | 17-
18
Adams, Karen 0 0 0 3 24
Hoover, Brogan 0 24 27 0 0
Hutcheson, Tammy 33 24 27 36 39 M
Jones, Amelia 0 0 0 18 0 AA AA
Lamb, Winsom 3 3 0 0 3 PTK PTK | PTK | PTK | PTK,
DL
Rodenbur, Leonard 21 21 24 24 15 IDL
Thomas, Gregory 15 0 0 0 0

B.6.1 Analysis of Faculty Workload: In what ways does faculty workload contribute to or detract from faculty
ability to work effectively in the program?

Faculty in the Psychology Program teach multiple preps to provide a wide range of available content courses that
are easily transferred to universities. We feel this wide range of expertise, is manageable by current faculty. As
the Programs grows, the hiring of more faculty needs to be considered.

B.7 Percentage of courses taught by each faculty classification: The following table includes the percentage

of credit bearing courses taught by program faculty (by classification) during the five most recent years for which
data are available.

Percentage of Courses Taught by Faculty
ey Cleshoalion pevef 2013-14 2014-15 2015-16 2016-17 2017-18
Full-Time 55.32% 43.55% 47 46% 57.14% 63.27%
Part-time 44.68% 56.45% 52.54% 42.86% 36.73%
TOTAL 100% 100% 100% 100% 100%

B.8 Student Faculty Ratio: The following table includes student to faculty ratios for the 5 most recent years. The
ratios provided are based on the number of students enrolled in the program and the faculty assigned to teach in
the program. Programs that offer courses in which students from outside the program often enroll (e.g., general
studies courses), may wish to include additional data such as the average number of students per course taught
by program faculty.

Office of Institutional Effectiveness & Accountability

Student: Faculty Ratio
Academic Year 2013-14 2014-15 2015-16 2016-17 2017-18
# of Full-Time Faculty 4 4 3 3 4
# of Part-time 7 9 8 10 8
FTE Faculty 6.33 7.00 5.67 6.33 6.67
# of Full-Time Students 12 10 13 10 9
# of Part-Time Students 6 16 12 12 7
FTE Student 14.00 15.33 17.00 14.00 11.33
FTE Student: FTE Faculty Ratio* 2:1 2:1 31 2:1 2:1
*Full-time equivalent (FTE) is calculated using the following formula:
Total # Full-Time Faculty (or Students) + One-third Total # Part-Time Faculty (or Students)
GCCC Academic Program Review Template IMM




B.8.1 Analysis of Faculty Distribution; Comment on the adequacy or number of full-time vs. part-time faculty
and the ability to deliver quality education.

Currently all FT Faculty meet load and have more room in their schedules for overload, if needed.

Currently our Program has adjuncts teaching on-line, on-campus and outreach. We have sufficient adjuncts to
meet the needs of our Program. There are concerns with the quality of education with some adjunct faculty. In
the past, these concerns have been addressed. Decisions to remove FT faculty’s access adjunct faculty content,
quality of education cannot be gauged. Prior to access being removed it was documented the adjunct faculty
were not using up-to-date syllabus, appropriate textbooks, standard English, grading in a timely manner, etc.
Such issues would indicate the quality of education is decreasing. Steps to regulate the quality, even though FT
faculty do not have access to adjunct content, are currently being taken to provide adjuncts with a standardized
course shell in Canvas to meet minimum student learning outcomes.

It has been recommended that the following information be removed, however, when receiving directions that we
understand, we feel like the following information needs to be noted for the next Program Review:

The increase (%) of full time faculty is because there are no longer as many part-time OUTREACH faculty. The
students in surrounding areas are now being taught by a part-time on-line faculty. A huge concern for full-time
faculty is that they have no control of part-time faculty content (on-campus adjuncts, on-line adjuncts, outreach
adjuncts).

B.9 Summary of Teaching Effectiveness: The following figure includes data derived from student end of
course evaluations for the program.

== Clarity Interaction = Prep/Feedback =-—— Rapport
Enthusiam Courses Included
4 PSYC-101
3.8 PSYC-102
a5 PSYC-103
PSYC-106
34
PSYC-201
3.2
13FA 14SP 14FA 58P 15FA 16SFP 16SU 16FA
B Clarity Interaction WM Prep/Feedback M Rapport
Enthusiam
4
3.8
3.6
3.2
13FA  14SP 14FA 155P 15FA 165P 165U 16FA
GCCC Academic Program Review Template MM
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B.10 Other Evidence of Faculty Effectiveness; Programs may provide additional evidence (not anecdote) of
faculty effectiveness.

There is no additional evidence, at this time. Future faculty and/or administrative generated course reviews could
include evidence that would speak to this question.

B.11 Analysis of Teaching Effectiveness: Using data from the information above, as well as other pieces of
available evidence, evaluate the effectiveness of faculty in the classroom. When applicable, include an
analysis of faculty effectiveness across delivery system (e.g., outreach locations, online, etc.).

Data indicates that FT faculty in the classrooms are well-prepared, clear in delivery, interact well with
students, are enthusiastic and have a good rapport with students. It is noted that there is a general decrease
in all areas. However, the mean scores to all assessed areas are well above average.

Analysis of faculty effectiveness is hard to assess from the chart above because there is no distinction across
delivery systems. If data is broken down to specific delivery system, data analysis and changes could be
implemented, as needed.

Overall, FT faculty feel that faculty as a whole are performing well, in the classroom.

B.12 Faculty Summary Analysis; Based on evidence and responses provided above, provide a summary
analysis of the quality and quantity of faculty associated with the program. Discuss how workload, course
distribution, or other considerations impact the ability of the program to deliver excellent teaching to students.
Identify resources, mentoring programs, or other services provided or made available by the department to
ensure that faculty are developed professionally (this may include release time or funds provided to faculty for
curricular and professional development). What changes, if any, should be implemented to ensure faculty
effectiveness? Identify any needs related to faculty that impact delivery of a high-quality program.

There are no foreseeable issues with current full-time faculty quality of instruction. All classroom
evaluations (administrative and student) are positive.

It is the desire of the current full-time faculty to have the load (credit hour) and delivery method of
their choice. This would allow for more students the opportunity to have highly qualified instructors,
familiar with GCCC’s Mission, Student Learner Outcomes and Educational Philosophies.

As stated above (B.8.1), FT faculty are concerned with adjuncts meeting minimum standards. Tt is
the desire of the current full-time faculty to have the load (credit hour) and delivery method of their
choice. This would allow for more students the opportunity to have highly qualified instructors,
familiar with GCCC’s Mission, Student Learner Outcomes and Educational Philosophies.

GCCC Academic Program Review Template IMM
Office of Institutional Effectiveness & Accountability
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Component C - Quality of Curriculum and Student Learning

C.1 Curriculum Structure; Provide a brief overview of the course offerings and degree requirements of your
program. To what degree does the program curriculum align with other comparable programs at other
institutions and exemplify best practices for the discipline? Describe the process used by faculty to ensure the
program is current and competitive.

The following is a list of classes currently offered by the department. The recommended courses for
students wishing to make Psychology the Program of choice are highlighted with **.

PSYC 101: General Psychology

PSYC 102: Human Relations**

PSYCH 103: Psych of Adjustment**
PSYC 104: Social Psychology**

PSYC 106: Organizational Leadership
PSYC 201: Abnormal Psychology**
PSYC 203: Issues in Psychology

PSYC 206: Team Leading

EDUC-110: Developmental Psychology**

These courses are offered to give students a well-rounded education in the psychological area, based on
university pre-requisites in their programs. Faculty from GCCC regularly meet with other faculty at KCOG
meetings to discuss transferability.

C.2 Assessment of Student Learning: Attach your program’s most updated overall Annual Assessment Plans
(Appendix C) and Annual Assessment Reports since your last program review (Appendix D). Briefly describe
the direct and indirect measures your program uses to assess student learning. Analyze how well students
are demonstrating each learning outcome within the program. If there is a culminating project in the program,
include an objective evaluation of a sample of these products since undertaking the last program review. Use
a rubric or other criteria to support your assessment of the culminating projects, and analyze the results of this
evaluation. Specify the areas where students are not meeting expected levels of competency and provide an
analysis of possible explanations for these results.

See Appendix C

GCCC Academic Program Review Template IMM
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C.3 Curriculum Map of Program Student Learning Outcomes:

|Prugram: Psychology Course to Program Map
Identify the major
Distinguish theories of personality 5 -
= s methodsof | Identify the | Distinguish s und then demonstrate _ | Resogane the mjoc
Entify “ Je=s b L i Temgnize T S _ Recopnize | theories and findings
Program Outcomes: Upnn § Bistarical resenrch in biclogical basis | principles thinies vad Demenstrate an | insight into their own categarics of | i ——
S = f s psychalogy, of behavior | and theories =2 | nmderstanding of fand ethers” behavior and SIS e ek e
completion of the program, C [ and|_ 5 i 3 N a psychological | nnd apply these
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C.4 Assessment of Curricular Effectiveness; Using your program’s curriculum map and the evidence
collected from the assessment of student learning, outline your program’s intended steps for improving
student learning. Include any proposed changes to the curriculum that may be necessary.

We implemented a new system for the Psychology Program. Prior to this year, instructors were collecting
individual data and comparing the data as best as they could. As of Fall 2018, there are now common
Student Learner Outcome Assessments to create consistency in data collection.

C.5 Assessment of Diversity in the Curriculum; Describe and evaluate your program’s efforts to create a
culture of diversity through the curriculum. In what ways is your program being intentional about embedding
diversity-related issues in the curriculum?

In General Psychology students have the opportunity to participate in a Service Learning Project. The Service
Learning Project allows students to provide a service to a non-profit in Finney County that they currently (at
beginning of course) are not in contact with. By encouraging service, students interact with community
members who are diverse. This Project helps shape students to meet the GCCC Mission Statement. Some
sections of Psychology have various assignments that promote diversity for example: Marshmallow Diversity
Activity, Privilege Walk, Psychological Disorder Project, Gender & Sexuality Projects, Guest Speakers with
real-life experiences.

C.6 Use of Continuous Assessment for Educational Effectiveness; Describe and evaluate the process that
your program uses to annually evaluate the quality of curriculum and to assess student learning. Document
how your program has used its assessment findings to impact area decisions. In what ways is this process
effective toward making effective educational decisions? In what ways should the process change?

In Fall 18 the department’s full-time instructors moved to common Student Learned Outcome
Assessments that align with KCOG transfer agreements. No significant data analysis has been made,
therefor no educational decisions for change have been recommended. Current data that the Program
has shows no need for change, but data is inconsistent.
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Component D: Student Enrollment and Success

D.1 Student Enrollment: The following table includes fall enrollment data disaggregated by gender and ethnicity
for the five most recent years. The ethnicity categories are based on IPEDS requirements. Therefore, International
(non-resident alien) students will only be reported in this category regardless of their ethnicity.

2013-14 2014-15 2015-16 2016-17 2017-18
Totals
As of Fall Census Female | Male | Female | Male | Female | Male | Female | Male | Female | Male
-resident

NarHEsIEEn 1 2 1 0 0 0 0 0 1 0 5
(International)
Asian 1 0 0 0 0 0 0 0 0 0 1
Black, non-Hispanic 2 1 5 2 1 2 0 3 3 1 20
Hispanic 14 2 13 4 12 6 12 8 8 5 84
American Indian or

. 0 0 0 0 0 0 0 0 0 0 0
Alaska Native
Native Hawaiian /

. 0 0 0 0 0 0 0 0 0 0 0
Other Pacific Islander
Two or more races 0 0 0 0 0 1 0 0 1 1 3
Race/ethnicity

0 0 0 0 0 0 0 0 0 0 0
Unknown
White, non-Hispanic 6 1 8 4 9 4 9 5 6 1 53
Totals 24 6 27 10 22 13 21 16 19 8

D.2 Recruitment and Enrollment; Using the evidence provided, discuss your program’s enrollment trends over
the past five years, including any trends related to diversity. What events are happening within the profession,
local or broader community that might explain enrollment trends? What does evidence suggest might be future
enroliment trends for your area over the next 3-5 years? What, if any, changes to recruitment strategies would
benefit the program so that it attracts a sufficient number of students who are a good fit?

Trends will typically stay consistent. The reality is that GCCC is in rural Southwest Kansas.

Trends at GCCC seem to be consistent with the professionals working in the field (Sex, Race, etc). Based on
the following data from the American Psychiatric Association, recruitment efforts to minorities is
encouraged, as the representation of minorities increases in the field of psychology.

Recruitment ideas include talking to minority student groups at both the high school and college level.

According to www.apa.org:

In 2013, for every male active psychologist, there were 2.1 female active psychologists in the workforce. This
gender gap was even wider for racial/ethnic minority groups.
Black/African Americans doubled in their percentage of the psychology workforce (from 2.7 percent to 5.4
percent). The proportion of Hispanics increased by 47.4 percent.
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D.3 Student Fit with Program Mission; Using the student data provided, analyze the quality of students
typically enrolled in the program. What are the student qualities sought by the program and to what degree do
students and graduates exemplify those qualities? What changes, if any, are desired in the type of student
enrolled in the program?

Unless we are to analyze quality of students on race/ethnicity or sex (data above D.1.) our analysis on
recruitment is:
We would love to recruit the top 10% of high school seniors. Unfortunately, we do not have that ability.

80% of GCCC students are considered to be remedial. The quality of student work improves as they progress
through the courses in the Program area, ultimately meeting the GCCC Mission, Essential Skills and Learner
Outcomes.

We would love to have 80% “at level” students enrolled versus remedial, but we are well aware of our student
population and appreciate the opportunity to help students become their best. If students were “at level” we
would assume students would progress easier through the General Education requirements, because they
could actually read and write.

D.4 Student Organizations; Identify and describe any national professional, honorary, other student
organizations and/or activities sponsored by the department or faculty members in the program which enrich a
student’s educational experience.

There is no Psychology specific student organization, however two faculty members are sponsors for student
organizations.

Winsom Lamb, Phi Theta Kappa Honor Society
Cody Cundiff, Collegiate Quiz Bowl

Tammy Hutcheson, faculty member, sponsors a tour of either the Larned Correctional Facility or Finney
County Jail multiple times a year.

D.5 Student Assistance; Describe any special assistance or services provided by the department for your
students (e.g., grants, scholarships, assistantships, tutorial help, job placement, advising and career planning,
and awards), and in particular any services provided by the department for students with special needs, which
facilitate student success.

All full time faculty (after their first year) are available to advise Program students.

Tutors are available in the Comprehensive Learning Center for sociology coursework.

Students eligible for ADA Accommodations, go through the Accommodation Coordinator to receive services.
D.6 Student and Alumni Achievement; Since the last program review, how have current students and/or

alumni exemplified the mission and purpose of the program? In addition to discussing data produced above,

this may include achieving influential positions, engaging in service or practice, acquiring advanced degrees

or other significant scholarly accomplishments.

Multiple students have gone on to achieve Bachelor and Master degrees. Currently this Program does not

have the capabilities to actively track Majors. If the college creates a data-base for tracking alumni, we will be
happy to review the data for Psychology majors.
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D.7 GPA Trend Analysis by Ethnicity: Data in the following table reflect the cumulative GPAs of students in the

program compared to the overall institution (excluding new students without a GPA), disaggregated by ethnicity,

for the five most recent years of fall enroliment. Fall enrollment data is a snapshot of enrollment as of Fall census.

GPA Trend
2013-14 2014-15 2015-16 2016-17 2017-18

Average Average Average Average Average

GPAin GPAin GPA in GPAIin GPAin

major/ GCCC | major/ GCCC major/ GCCC major/ GCCC major/ GCCC

program Avg program Avg program Avg program Avg program Avg
Non-resident
(International) 3.120 | 3.615 3.671 3.533 n/a n/a n/a n/a 2150 | 2.909
Asian 3.545 | 3.222 n/a n/a n/a n/a n/a n/a n/a n/a
Black, non-
Hispanic 2.299 | 2.239 2.770 2.446 3.483 2.576 2.805 2432 2.757 | 2.390
Hispanic 2.795 | 2.758 2.701 2.736 2.872 2.813 2.665 2.783 3.045 | 2.838
American
Indian or
Alaska Native n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
Native
Hawaiian /
Other Pacific
Islander n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
Two or more
races n/a n/a n/a n/a 2.582 2.707 n/a n/a 2.009 | 2.956
Race/ethnicity
Unknown n/a n/a n/a n/a n/a n/a n/a n/a n/a n/a
White, non-
Hislp:nirl;o 2.976 | 3.120 2.406 3.083 2717 3.180 2.917 3.196 2.704 | 3.150
Female 2.930 | 2.971 2.692 2.977 2.704 3.071 3.051 3.064 3.098 | 3.039
Male 2.507 | 2.852 2.516 2.799 3.119 2.854 2.405 2.826 2106 | 2.792

D.8 Completions Analysis by Ethnicity: The completions table includes program completers disaggregated by

gender and ethnicity for the five most recent completion cycles. A completion cycle includes graduates from the

program between July 15t and June 30t of each year. The ethnicity categories are based on IPEDS requirements.
Therefore, International (non-resident alien) students will only be reported in this category regardless of their

ethnicity.

Student Diversity—Completions

2013-14 2014-15 2015-16 2016-17 2017-18
Female Male Female Male Female Male Female Male Female Male
Non-resident
(International) 0 o 1 Q g 0 o 0 1 0
Asian 1 0 0 0 0 0 0 0 0 0
Blacknan- 1 1 2 0 1 0 0 1 0 1
Hispanic
Hispanic 0 0 5 0 2 1 4 1 5 2
American Indian
or Alaska Native 0 0 a 0 0 o 0 . 0 0
Native Hawaiian /
Other Pacific 0 0 0 0 0 0 0 0 0 0
Islander
Twoarigon: 0 0 0 0 0 1 0 0 0 0
races
Race/ethnicity 0 0 0 0 0 0 0 0 0 0
Unknown
AEILE, D 4 0 1 0 0 1 3 2 2 0
Hispanic
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*Data are based on past federal IPEDS reports. Whenever possible, programs should rely on the official IPEDS data. Given
past variations in data collection report dates (e.g., inclusion of summer graduations), however, programs may supplement
and elaborate on this exhibit with data they have kept internally.

D.9 Evidence of Successful Completion: The following tables provide year-to-year retention rates, graduation
rates, and time-to-degree rates for the five most recent year’s data. Retention and graduation rate tables include
individual year counts and percentages as well as five-year averages of counts and percentages. The time-to-
degree table includes the number of completers within the completion cycle and the median time to completion in
years. A completion cycle includes graduates from the program between July 15t and June 30t of each year.
Programs may provide other sources of data or evidence to demonstrate student success; please specify
timeframes used in this analysis.

D-9a Retention Rates

One-year retention rates (Fall to Fall)
5-year average Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017
#in % #in % #in % #in % #in % #in %
Cohort | retained Cohort retained Cohort retained | Cohort | retained | Cohort | retained Cohort retained
166 51.20% 30 53.33% 37 48.55% 35 65.71% 37 51.35% 27 33.33%
D-9b Graduation Rate (150% of time)
Program 3-year graduation rates
Entering cohorts Fall semester
5-year total
2011 2012 2013 2014 2015
% #in # % #in % #in % #in % #in % #in
Graduated | cohort | Graduated graduated | cohort | graduated cohort | graduated cohort | graduated cohort graduated cohort
23.78% 164 39 31.43% 35 25.93% 27 16.67% 30 21.62% 37 22.86% 35
D-9c Average semester credit hours for program graduates
Program Average Semester Credit Hours at Graduation
Academic Year Graduates — Average Institutional and Transfer In Hours
2013 2014 2015 2016 2017
Avg Inst Avg Tsf Avg Inst | Avg Tsf Avg Inst Avg Tsf # AvgInst | Avg Tsf # Avg Inst | Avg Tsf
#Grad | goy SCH #Grd | gep SCH #Grad | sen SCH Grad | SCH SCH Grad | SCH SCH
7 70.57 2.14 9 68.00 2.33 6 63.33 3.00 11 74.12 479 11 65.27 10.55
D-9d Program Graduates Time to Degree
Time to degree (Exiting cohort) (July 1 — June 30)
2013-14 2014-15 2015-16 2016-17 2017-18
Median Time # Median # Median # Median # Median #
(years) Graduated Time Graduated Time Graduated Time Graduated Time Graduated
1.00 7 1.00 9 1.50 6 1.50 11 1.00 11

Note: The time to degree cohorts are established at the time of graduation and are based on the students that graduated from
the program within the year specified.
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D.10 Retention and Student Success Analysis; Summarize and evaluate the effectiveness of the program’s
recruitment and retention efforts as it relates to enrolling and graduating students who fit the mission of the
program. ldentify any areas in need of improvement for producing successful students. In the analysis,
address the following elements:

a. What does the evidence from above data suggest regarding how well your program is producing successful
students?

b. List specific events/activities that the program uses to increase student retention and degree completion.

c. Provide your best practices for tracking students who leave the program (without completing) and any follow
up you may do with these students to determine why they have left.

d. Identify any areas in need of improvement for producing successful students.

The data above shows that there has been either 166 or 164 Program majors in the last 5 years. All
academic advising records in our Program do not indicate this high of declared Psychology majors.
At most, records indicate the highest number of advisees at 5.

The provided data shows a poor graduation rate of majors (23.78%), with an average of 1.25 years
spent in the Program.

This indicates that there are students who have declared Psychology as their major, however, expert
advisors teaching in the Program area are not tapped to help the students with success in the Program
and transferring.
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Component E: Academic Opportunities and Class Size

E.1 Instruction Type: The following table includes the number of students enrolled by instruction types available
through your department/program. Please add any additional data as applicable.

Number of Students Who Participated/Number of SCH Generated for each Study Option Offered by
the Program
Academic Year Academic Year Academic Year Academic Year Academic Year
2013-14 2014-15 2015-16 2016-17 2017-18
Special Study Option #of Total #of Total # of Total # of Total # of Total
students SCH students SCH students SCH students SCH students SCH

Concurrent Enroliment 99 297 82 246 91 273 72 216 85 255
(Outreach-HS)
Dual Credit Enrollment N/A N/A N/A N/A N/A N/A 4 12 15 45
(Outreach-HS)
On-line courses-GCCC 78 234 128 384 135 405 159 477 148 444
On-line courses-EDUKAN
On-line courses-Contract
Face to Face courses 534 1602 579 1737 546 1737 550 1650 482 1446
Internships/practica
Independent study, N/A N/A N/A N/A 1 3 N/A N/A N/A N/A
tutorials, or private
instruction

E.2 Class Size Analysis: Based on the definitions provided below, the following table includes student counts in
each class-size category for the past 5 years. Data are reported for the number of class sections and class
subsections offered in each class size category. For example, a lecture class with 100 students which also met at
other times in 5 separate labs with 20 students each lab is counted once in the “100+” column in the Class
Sections column and 5 times under the “20-29” column in the Class Subsections table

Class Sections: A class section is an organized course offered for credit, identified by discipline and number,
meeting at a stated time or times in a classroom or similar setting, and not a subsection such as a laboratory
or discussion session. Class sections are defined as any sections in which at least one degree-seeking
student is enrolled for credit. The following class sections are excluded: distance learning classes and
noncredit classes and individual instruction such as dissertation or thesis research, music instruction,
independent studies, internships, tutoring sessions, practica, etc. Each class section is counted only once.

Class Subsections: A class subsection includes any subdivision of a course, such as laboratory, recitation,
discussion, etc.; subsections that are supplementary in nature and are scheduled to meet separately from the
lecture portion of the course. Subsections are defined further as any subdivision of courses in which degree-
seeking students are enrolled for credit. The following class subsections are excluded: noncredit classes as
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well as individual instruction such as, music instruction, or one-to-one readings. Each class subsection is

counted only once.
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Class Size per Academic Year

Igegg 1019 | 2029 | 3039 | 40-49 | 50-99 | 100+ | Totals
2013-1.4 3 - - 3 0 o ) .
Class Sections
2014-15
Class Sections B 12 16 6 0 0 0 39
201510 10 10 17 3 0 0 0 40
Class Sections
2016-17
Class Sections ¢ 15 = 6 0 0 0 38
2017 7 16 15 2 0 0 0 a1
Class Sections
Totals Across 5 Years 32 63 76 20 0 0 0 191

E.3 Non-credit Courses: If your department offered non-credit courses during the past 5 academic years,

please use the chart below to list the course(s) and the number of students who completed the course.

NA

E.4 Academic Opportunities and Class Size Analysis; Using the evidence provided in all exhibits above,
discuss the trends in the program’s class sizes and, if relevant, the impact on student learning and program

effectiveness. Note, in particular, downward or upward trends in class size and provide justification for those
trends. When possible, identify the impact of special study options and individualized instruction on program

quality. Make certain you address, if appropriate, all off-campus and on-line courses and/or programs.

In F18 there was a campus-wide initiative to change class caps to meet fire code. Class caps were
changed (typically) on campus to 26, on line to 24. We believe, that smaller class sizes benefit student,

not only in our Program, but across campus.
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Component F - Student and Constituent Feedback

F.1 Student Feedback: Summarize available findings that relate to program quality from student surveys, focus
groups, exit interviews or other student sources. Include their perceptions of how well the program met their
needs, the program’s strengths and weaknesses, and suggestions for improving the program. Describe the
ongoing mechanisms that are in place to acquire and utilize student feedback regarding program quality.
What changes need to be made to meaningfully incorporate students into the program review process?

This program will not have completed student exit interviews as part of its annual program assessment until
after SP19. This tool will be utilized as part of the annual program assessment moving forward.

The following are student answers to the question: “What did you like best about the class?” These
answers were taken directly off the FA18 Student Course Evaluations:

Courses taught by Cody Cundiff

“The way the instructor made us all get involved in class, such as activities.”

“It was easy and laid back, good environment, professor was fun and helpful and understanding.”
“Instructor explains lecture well and makes it fun.”

“Easily available information. Teacher tried hardest to help us learn information.”

“This class was enjoyable because of the instructor teaching it.”

“The timely manner that all assignments were due. This gives us extra focus and extra time learning
subjects we may not know.”

“The overall teaching style. It encourages participation.”

“I like the environment the teacher creates.”

Courses taught by Tammy Hutcheson

“The teacher explains everything in depth and with examples.”

“The interaction between student and teacher. The timeliness assignments were graded. The
feedback on rubrics.”

“Mrs. Hutcheson's personality and energy. | know several instructors who could learn a lesson from
her.”

“I enjoyed the environment of the classroom. NEVER dull.”

“l like the way the instructor teaches. | usually hate lectures, but when she is teaching she adds little
interesting facts or stories that make the topic easier to listen to and understands. | will probably
actually remember things | learned in this class because of it.”

“It gets me thinking a lot and the instructor is very good at doing what she does. It also taught me a
lot about myself that | didn't know.”

Courses taught by Winsom Lamb

“l like that she gives a lot of examples to help understand material.”

“I like how she engages in conversation with her students. She would speak out of real life
experiences that would teach us about the chapter.”

“The teacher is enthused to teach. The information is interesting.”

“She is super fun and keeps your attention all through class.”

“Mrs. Lamb was very clear of what she was teaching. She seems that she loves her job a lot.”

Course taught by Jenette Turpin

“I love the interactions with this class. She gave great examples for what we are learning.”

“How in depth she goes into the material. Also, she relates the information to our lives.”

“The pace and subject. Explanations were well done.” ]

“How she taught each subject. It wasn't complex to understand. Went into great detail of the history of
psychology, as well as the present.”

“What | liked about this class is the activities we do in class”
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F.2 Alumni Feedback: Summarize the results from available alumni surveys, focus groups, or advisory
committees as it relates to program quality. When possible, include data indicating how well the program met
the alums’ goals and expectations, how well they think the program prepared them for next steps
professionally and academically, and any program changes they recommend.

No such data has been collected, plans are in place to collect data.

F.3 Employer/Supervisor Feedback: Summarize the results from available surveys, job performance
appraisals, intern or clinical supervisor evaluations, or other relevant data as it relates to student preparation
or competence or program quality. Comment on the level of preparation given to students as a result of the
program.

At present time this Program does not collect any formal data through surveys, job performance appraisals,
intern or clinical supervisor evaluations, or other relevant data as it relates to student preparation or
competence or program quality. What the Program has done, is set up educational experiences and
opportunities in class so students gain written and oral communications skills, critically thinking skills,
opportunities to become socially responsible and aware of diversity, to help them become positive contributors
to the economic and social well-being of society.

F.4 Constituent Feedback Analysis: Analyze the program’s overall effectiveness at utilizing student, alumni,
and supervisor feedback as part of the assessment process. How well does the program solicit and respond
to feedback, as well as communicate results of program review to its constituents, especially its current
students?

No such data has been collected.
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Component G - Resources and Institutional Capacities

G.1 Information Literacy and Library Resources;: Information literacy can be understood as the ability to

22

“recognize when information is needed and...to locate, evaluate, and use effectively the needed information”

(from the Association of College and Research Libraries). Describe the degree to which library and
information resources are adequate and available for students and faculty members in your department
(onsite and remotely). What level of support and instruction is available to students and faculty in the areas
technology and information literacy? Provide examples of how students are meeting information literacy

of

competencies and discuss the level of competency exhibited by students in the program. What resources are

needed for your program in this area?

Student’s Information Literacy would be considered adequate. Students, when required, are able to locate,
evaluate and use effectively quality information.

On-line data-base resources provided by the library are supportive of the educational needs of our students.
However, students often times do not access the data-bases available because educational articles are easier

to find on line than logging on to a data base. Until two years ago, some assignments required using data-
bases available through Saffell Library. That requirement no longer exist in this Program.

Currently faculty are not producing research, their access to on line data-bases through Saffell Library is
minimum, unless a topic of discussion arises in class and research needs to be done.

G.2 Resource Analysis: Discuss the process used by program faculty to secure needed resources for the
program. Include innovative strategies that have resulted in successful resource acquisition. Evaluate the
program’s effectiveness at securing necessary resources to ensure program quality. What systems or
processes are working well, and what improvements could be made to make non-budgeted resource
acquisition successful?

Material resources for educational needs are easily obtained by faculty through the department’s budget (for
example when materials are needed for class exercises on diversity). If there is a special project faculty are

encouraged and have applied for and received grants through GCCC opportunities.
Professional Development needs are met through application and approval through Faculty Senate’s

Professional Development Guidelines.

G.3 Revenue and Expense Analysis: Insert program data from at least five academic years. Obtain this
information from your Dean.

Academic Year Revenue: change Expenses change Profit/Loss Change in P/L

Tuition/Fees, SCH, | from prior from prior from prior year
State year year

2013-14 210616 n/a 156104 n/a 54512 n/a

2014-15 256620 21.84% 164219 5.20% 92401 69.51%

2015-16 253323 -1.28% 174403 6.20% 78920 -14.59%

2016-17 273494 7.96% 176136 0.99% 97358 23.36%

2017-18 264294 -3.36% 165894 -5.81% 98400 1.07%

G.4 Analysis of Acquired Resources;: Since the last program review, identify each major program resource

acquisition and its direct or indirect impact on program growth or improved quality. Discussions of impact should
include the measureable effect of acquisitions such as new faculty, staff, equipment, designated classroom/office
space, non-budgeted monies, awarded grants, scholarships, and other acquisitions by the program or faculty on
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student learning, enroliment, retention, revenue or other program indicators of educational effectiveness. Justify
the program’s use of resources through this analysis. When appropriate, discuss resource acquisitions that did
not positively impact the program.

This budgetary analysis above is not specific to Sociology Majors. The budget for our division includes
multiple programs. Sociology does not have its own budget.

Through the Social Science budget, there has never been a problem acquiring any educational materials for
projects that aid in quality student learning.

G.5 Resource Allocation Relative to Capacity: Analyze trends in the program’s operational budget as it relates
to program enrollment, emerging needs, and program goals. Has the budget increased or decreased in
proportionate response to program growth? Using evidence obtained from this review and other data, discuss
your program’s enroliment trends and/or revenue streams as it relates to non-budgetary resource allocation.
In other words, if the program has reduced enroliment or income, what steps have been taken to correct
resource allocations or expenses; if the program has increased in size or income, what resources or
capacities are needed to meet new demand? What is the impact of budget changes on educational
effectiveness? For each necessary capacity, rank order its importance relative to other needs and estimate its
cost. Describe planned efforts to obtain funding for these needed capacities.

Currently there has been no discussion of budget changes within the Social Science Department.
However, other faculty members from other Divisions have indicated that they were told that budgets
in Division would be being cut. If this is the case, faculty have budget concerns for the current year
and beyond. If this is not the case, as stated previously, we are fortunate to always have enough
money in our budget to provide quality learning experiences.
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Summary Conclusions

Summarize the major findings of the program review as it relates to both the strengths of the program and areas in
need of improvement. Include in this discussion any “intangibles” or assessments that you wish to discuss that
were not requested in the Program Review Report. Make sure your conclusions are based on evidence.

The Psychology Program is new to GCCC. Until multiple years of data collection and review has taken
place, we are unsure.

Because of the Program Review process, we can proudly say we offer a wide-range of courses with a
pretty small faculty number. Students at GCCC are lucky that they not only get a well-rounded general
education offering, but they get a well-rounded Program offering. All classes, typically transfer
seamlessly to other colleges and universities.

Our students have multiple learning experience outside of the classroom (examples: Tours, Service
Learning Projects, and Hands-on Experiences) that make our Program unique and exciting.
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Component

Area

Specific Goal or Desired
Outcome to Maintain or
Improve Program Program
Quality.

Activity or
Strategies to
Achieve Goal
(include
responsible
person)

Proposed
start and
end dates

Progress
Metrics and
timeframe for
measurement

Resource
requirement
(in-kind &
direct)

Priority of
Resource
Allocation
(High,
Medium,
Low.)

Anticipated
Impact on
Educational
Effectiveness
& relation to
GCCC Skills

A - Mission and
Context

Maintain the transferability
of courses from the GCCC to
universities.

Continue to
attend KCOG
Meetings.
Psychology
instruction.

Ongoing

Measured
based on
attendance at
annual
meetings.

Funding
from Dean of
Academics
to attend
KCOG
Meetings.

High

Psychology
courses will
continue to
transfer.

B - Faculty
Characteristic
s and
Qualifications

Maintain high quality
faculty (follow requirements
set forth by HLC).

Required
qualifications
on job
description.

Ongoing

Checking
transcripts will
be required.

None

Low

Highly qualified
faculty are
required for
accreditation.

C - Quality of
Curriculum
and Student
Learning

Full time faculty will have
control of content needed
for Assessment, which is
reflective of SLO set forth by
the KBOR

A policy needs
to be put into
place that
would allow for
content control

for Assessment.

Ongoing

As of today,
1/25/19, the
Policy is that
Lecia Sims will
make sure all
Assessment
materials are
given to
online
instructors.
As for adjunct
and outreach,
you will wait
to see what
happens
through Policy
revision.

Just heard
through the
grapevine that
DCCC, Sccc
and GCCC will
have one
common
Qutreach
Coordinator.
Is this true? If
so, we'd have
to assume
that that this
coordinator
will have a
process to
make sure
SLO are being
taught and if
needed, we
would have
access to
Assessment
information.

None

Low

Quality of
content would
be at the
highest level
therefore
increasing
student
outcomes
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absolute best experience
for our students in any
program

We would like to increase Various area Ongoing Enroliment None High More
D - Student the Program Majors by 10% | high school trends from Psychologystud
recruitment year to year ents to become
Enrollment Ry -
o P activities positive
(all department contributors to
member) society
Maintain appropriate class Collaborative Ongoing Class size data | Access to Medium Smaller class
size of 26 on campus, 24 scheduling of Approved computer sizes enhance
online and accelerated courses and schedule data student
E - Academic Continue to provide a wide continued caps confirmation learning and a
- range of class offerings and on class size wide variety of
Opportunities .
. modalities courses better
and Class Size
prepare
students for
transfer to
universities
75% of psychology majors Exit Interviews Upon Survey at exit Collaboratio Medium Through data
will report feeling prepared completio | interview in n with acquisition and
for their future academic n of spring institutional analysis
F - Student and endeavors or career success program semesters research for program
Constituent survey objectives will
Feedback developmen constantly be
t evaluated and
modified if
needed
New technology in Representation | Ongoing Installation of Institutional Medium Updated
classrooms (projectors, in budgetary technology funds technology
computers, speakers, etc.) hearings and stations. equates with
Updated teacher stations in Attendance improved
classrooms where needed records from student
G - Resources and . : : - :
N Financial commitment by professional learning
Institutional . ; :
. administration and faculty development Professional
Capacities .
senate for professional development
development opportunities allows faculty
to stay current
and
knowledgeable
Faculty, staff,
administration, and BOT
a— have to work in
.y collaboration to provide the
Conclusions
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Appendix A

A. Describe planning goals and strategies for program development. Continue with what we are
doing and we will continue to have conversations with KU. If we plan to grow, another FT faculty
member needs to be hires. Current faculty are being asked to stretch their expertise in too many
directions.

B. Identify resources required to support implementation of program goals. If enrollment continues
to increase, the addition of more FT Faculty would be helpful

C. List educational strategies used to assist student populations, particularly special populations,
succeed, including multiple teaching and learning modalities, alignment of curriculum and
assessment, and the integration of technology.

D. Retaining our students and helping them be successful are two of the most important strategies
to assist all student populations.

E. Creating early success by teaching students good study and communication skills we can help
build their self-confidence and in turn they will be better students who will be motivated to be
self-directed learners.

F. We feel there has not been adequate integration of technology. We tried to incorporate Kindles
in our Reading Program and it was denied. These Kindles would have especially helped those
with lower reading skills.

G. Offering online classes will give more students different educational opportunities.

H. Include timeframe for implementation and assignment of responsibility. If enrollment continues to
increase, Fall 2017 would be a great to add a new faculty for the Education Program.

I List all current 2+2 agreements or transfer agreements which are in place. FHSU, NU, ESU,
WSU, KSU.  What new transfer partnerships are planned and with what institutions? Friends
and possibly KU.
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Appendix C
Annual Program
Assessment
Program: Psychology
Program Mission The Associate in Science Degree in Psychology is designed for those
Statement: who wish to become competent individuals preparing for a career in
Psychology. This program of study offers typical courses a student will
take on the path toward a Bachelor, then specific Master Degree.
Because of the variety in requirements in four year/six year programs,
majors in this area and advisors are encouraged to check specific
requirements at the choice university the student will transfer
Year: 2017-2018
Instructors: Tammy Hutcheson, Karen Adams
‘© Program Learning Graduates will recognize categories of psychological disorders and
2 Outcome: treatments
‘€
£
o
o, Direct Measure #1: Final Exam PSYC 201
-
o @ Target: 75% of the students will get a 70% or higher
n 2
jf“ § Sampling: 100% of all Psychology students Enrolled in PSYC 201
Data/Results: 9/11 =81%
Data 81% of students met the target
Summary/Analysis:
© Action Plan (if Moving forward our sampling needs to be changed to majors only as
= needed): well as representative sample from multiple teachers
- = Responsible Party: Karen Adams
N =
§ é Completion Date: Spring 2019
= & Resources Needed: Earthreport of majors, addition of common PLO measures
o Direct Measure #2: Mental Disorder Assignment
=
E = Target: 75 % of students will get a 70% or higher
g §“,_ Sampling: 100% of the students enrolled in PSYC 101
o
Data/Results: 141/212 = 67%
Data 67% met the target
Summary/Analysis:
k) Action Plan (if Moving forward our sampling needs to be changed to majors only as
f needed): well as representative sample from multiple teachers
H = Responsible Party: Karen Adams
N =
§ é Completion Date: Spring 2019
= a Resources Needed: Earthreport of majors, addition of common PLO measures
.. 2 | Indirect Measure:
§ % Target:
Sampling:
ol iR I
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Phase 2: End of
Semester

Data/Results:

Data
Summary/Analysis:

Action Plan (if
needed):

Responsible Party:

Completion Date:

Resources Needed:

Overall Assessment
of PLO:

Phase 1:

Beginning of
Semester

Program Learning
Outcome:

Distinguish methods or research in psychology, including research
design, data analysis, and interpretation

Direct Measure #1:

Research Assignment

Target:

75% of the students will get a 70% or higher

Sampling:

100% of all Psychology Majors Enrolled in PSYC 101

Semester

Data/Results:

143/212 = 67%

Data
Summary/Analysis:

67% met the target

Action Plan (if
needed):

Moving forward our sampling needs to be changed to majors only as
well as representative sample from multiple teachers

Responsible Party:

Karen Adams, Tammy Hutcheson, Cody Cundiff

Completion Date:

Spring 2019

Resources Needed:

Earthreport of majors, addition of common PLO measures

Phase [Phase 2: End of

Beginni

Direct Measure #2:

Target:

Sampling:

Semester

Data/Results:

Data
Summary/Analysis:

Action Plan (if
needed):

Responsible Party:

Completion Date:

Resources Needed:

Phase [Phaes 2: End of

Beginni

Indirect Measure:

Target:

Sampling:

Phase 2: End of
Semester

Data/Results:

Data
Summary/Analysis:

Action Plan (if
needed):

Responsible Party:

Completion Date:

Resources Needed:

Overall Assessment
of PLO:
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